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Introduction

Save the Children in Thailand was active in the rgggrecy response phase right after the
Tsunami struck the Indian Ocean in December 20weShe beginning of 2005, our
programme areas included psychosocial supportiHoed, inclusive education, HIV/AIDS
as well as promoting children’s participation. e toeginning of 2006, Save the Children
Sweden and UK in Thailand have begun to slowlydfam our Tsunami Programme from
emergency response to a more long-term developapgmbach. This is to ensure that local
communities affected by the Tsunami in Southernl@hd can be self - sustained in the
future.

Disaster risk reduction is one strategy to whickieSthe Children gives priority in the post-
emergency response period. Having capacity tofplawhat to do and how to reduce loss
and damages if another disaster strikes will helpraunities to mitigate the impact of
disasters; as well as to feel in control of theies.

In the Tsunami affected areas — similar to elseehdrildren were usually seen as
recipients/victims who need help. Children wer® @lsimed to be abused by aid agencies in
the case that aids and services provided to thes ¢t@me with conditions. As a child-right
based organization, Save the Children sees thistpasami situation as another platform to
ensure that the rights of all children are protcWe have always given priority to promote
children’s role as an active citizen who are capablparticipate in making a decision and
taking an action on issues relevant to their livdse Child-Led Disaster Reduction
Programme in Thailand is a concrete example of thisvcan be done.

This project is based on our belief that childran play an active role in community’s affairs
that is relevant to them including based disass&rreduction — especially if they are
appropriately trained and supported by adults.itedy the success of the Save the
Children’s Child-Led Disaster Risk Reduction ProjecCuba, Save the Children Sweden
and UK in Thailand piloted and adapted the prdajethe local context of Thailand’s tsunami
affected provinces in 2006. The project works witiidren in around 24 schools in 4
provinces in southern Thailand.

Save the Children, together with our local partneesned youth leaders so that they could
build the capacity of school children - throughsslamom and community based activities and
capacity building camps - to identify disaster sisk their communities; conduct community
risk and resource mapping; and develop an edue@tcampaign to raise awareness of
communities to reduce those risks.

The end results after six months of this pilot pebjprove that children, with the right kinds
of support and guidance, are able to play a leadilggin their communities in order to
reduce the risks of disasters. And all childrencagable in doing so no matter what are their
local norms and cultures. A lesson from implemantiis project demonstrates that supports
from adults especially teachers, community memaedsproject staff are key to success.

The Report “Lessons Learned from Child Led DisaRiek Reduction Project in Thailand”
is a result of our efforts to document the process;omes and lessons that we have learnt
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from implementing this six-month pilot project imdiland. Save the Children in Thailand
hopes that you will find this report is inspiringdauseful in initiating a similar programme in
your respective country/region.

Save the Children Sweden and UK in Thailant

! Written by: Chitraporn Vanaspong — Senior Regidtralgramme Officer; Sophapan Ratanachena - Assista
Programme officer (SCS) and Jitlada Rattanaphat/&g@vith programmatic and strategic contributioorfr
Inger Ostergren (SCS) and Lynne Benson (SCUK).



Chapter 1
Background and Context

Why Disaster Risk Reduction?

It is widely recognized that preparedness is a&bstrategy than response to disaster. It helps
reducing risk and loss of lives and properties.

Communities are at the frontline of disastersak become apparent that top-down
approaches to disaster risk management fail toeaddhe specific local needs of vulnerable
communities. They often ignore the local capac#ied resources, and, at times, further
increase the vulnerability of the community. Thenoounity-based disaster management
therefore emerged as an alternative approacH ia fhhese gaps.

Community action for disaster risk managementasuaial element in promoting a culture of
prevention and creating safer communities. Howeves ,equally important that the
community based disaster risk management/reduetisares that vulnerable and
marginalised groups in the society - who would snaffected by the disaster - are
recognized during pre and post disaster actividad,that their needs and rights are
addressed while preparing and responding to natisasters.

Why child-led and child participation?

Save the Children believes that children are aactime citizen who are capable to participate
in making a decision and taking an action on issakevant to their lives. Disaster risk
reduction activities are not an exception.

In any emergency children are among the most vablerwhen disaster occurs and has
severe effects on children’s lives. It is importHrdt the perspectives of children are taken
into account by aid agencies. Empowering childreaugh their participation is an important
protection strategy as well as a right.

Children should not be perceived as mere victinisabwan active citizen. The disaster risk
management/reduction strategy and mechanism skakédnto account their opinions and
capacities, empower them and create opportuniiethéir full participation.

There is growing evidence that investing in disasgk reduction programs give economical
and psychosocial benefits to communities and fasiilChildren who are taught about natural
disasters and hazards play an important role tegetlih adults in protecting members of
community at time of disaster. The schools havargrortant role. Making disaster risk
education part of the national primary and secondenool curricula will help children get in
control, foster awareness and will help childredenstand the environment in which

children and their families live.

Save the Children’s “Big Idea”




For Save the Children Sweden, tisaft Strategy to Strengthen Save the Children dmés
Capacity and Role in Emergency Response Progra®suth East Asia and the Pacific” (as
of February 2007) specifies Child-Led Disaster RRgduction Programme as one of the five
priorities” that the organization aims to take forward. UrterChild-Led Disaster Risk
Reduction, changes in children’s lives that we waritappen are:

« Children who participate in disaster risk reductmongrams are aware of their rights,
know how to be safe and know where to go for help

» Participation of children builds their self-esteemd self-confidence which helps
them contribute to the safety of their families @odhmunities

While the objectives of the programme are:

» Partners, schools, communities and education mgsstare actively supporting
children’s participation in development of childlldisaster risk reduction plans and
programs

e Child-led disaster risk reduction knowledge andcpca is part of primary and
secondary school curricula

Save the Children Alliance members — led by SCUK 8G8UK — have agreed that Disaster
Risk Reduction (DRR) is one of the “Big Ideas” iatives which will be implemented in the
tsunami-affected countries as a way of “buildinglbbetter” after the tsunami. A Disaster
Risk Reduction Workshop was organized to pursue“Big Idea” and find ways to
transform it into action.

This meeting — held in Hanoi, Vietnam during May-30une 2, 2006, brought together the
practitioners of Disaster Risk Reduction from Sanka, Thailand, India and Indonesia, and
served as a first step in defining what we — SheeChildren — mean by Disaster Risk
Reduction (DRR), how Save the Children is distindts programming and how we can take
DRR forward more strategically on a regional lewéh tsunami-affected countries.

At the end of this workshop, a DRR Working Groupt&unami-affected countries was
established. DRR Toolkit was decided to be cremtender to help replicate DRR
programmes within the region. A suggested DRR Gimdg and Principles document were
created by the participants and will be used amargl document for future programming of
Save the Children. Last but not least, the workstwpgirmed the desire to promote child-led
DRR within the Save the Children Alliance.

The Hanoi Workshop was followed up by an Asia RegidVorkshop on Child Led Disaster
Risk Reduction Programming organized by the Regi®fice for South and Central Asia &
Regional Office for Southeast of Save the Childs@reden. The workshop was held in Agra,
India during 4-8 December 2006. It provided an appuoty for Save the Children members
in the two regions to move forward the efforts dilccled disaster risk reduction — taking

2 Other programme areas include child protectioamating child rights programming, children’s rightsa
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stock of materials and lessons learned so fayrtbdr develop a disaster risk reduction
resource package and develop a regional stratedafee the Children.

Both workshops reemphasized that “Child-Led DigaRisk Reduction” has become a
prioritized programme area for Save the Childretake forward as our “niche” in child
focused/child protection in disaster/emergency @ogne. We also recognized that the well
documented process and lessons learnt from thiegedgect in Thailand would contribute to
the further development of the same kinds of itiiteaof Save the Children in other countries
and regions.

Disaster risk reduction in Thailand

In Thailand, disaster risk reduction programmingassidered a new area of work for child-
focused NGOs. The term “disaster risk managemehiéteon” has become a focus of
interest of aid agencies for only a few years dftertsunami — although not much among
child-focused agencies. After the tsunami, therelde®en an effort to develop both national
and local emergency/disaster preparedness plarrgaigie. However, existing plans are
generally top-down, no community’s — not to mentibiidren’s — participation in the
development of the plan. Therefore, they are npitsteld to local context, and there is no
feeling of ownership by the communities. Althougbge plans claim to be existed, they are
not well known and disseminated among communities.

Save the Children Sweden & UK joint programme

The Child-Led Disaster Risk Reduction Programme&Hhailand is a joint project
implemented by Save the Children Sweden and Ukr Raithis project, both Save the
Children Sweden and UK had separated programnitée itsunami affected areas in
Thailand. However, we both planned a child-focudisdster risk reduction for 2005. In early
2005, programme staff of both organizations disedske possibility of working together,
and a joint project was agreed after a numbersgfudisions and dialogs.

Prior to the development of Programme, we analgsgaxisting resources to further
develop the the Child-Led Disaster Risk ReductiomgPamme as follow:

We already have youth groups in tsunami areas

We already work with schools

We have expertise/experiences from other prograameees/countries

We already work on children’s participation

DRR is good tool to promote children’s participatiand vice versa
Child-Led DRR has potential to further replicateother areas in Thailand

We then agreed that our strategies are to:

Initiate child-led community based disaster risffiuetion programme



Learn from/adapt model of Child Led Disaster RigdRction Programme
implemented by SCUK in Cuba

Pilot model and document of lessons learned
Advocate for replication
Integrate Save the Children’s Child-Led DRR modé&b inon-tsunami affected areas

It is also important to note that discussion ot programme is “child-focused”, “child-
participation”, or “child-led” was the key pointrfthe development of our strategy. It was
finally agreed that we aimed for “child-led” DRRggramme, to ensure that children are
involved in our programming at the highest levepafticipation — which means children
initiate and decision-making is shared betweerdohil and adults. We also hope that our
project would empower children while at the sameetenabling them to access and learn
from the life experience and expertise of adults.

While sharing the same goal, work methods, andiieahresources, Both Save the Children
Sweden and UK separately manage their own prograamtienade agreements with each of
their local partner organizations under separatiyéts. Budgets and human resources for
joint activities such as training workshops, meggirand the development of training
manuals were shared by both organizations. Timefrana activities undertaken by each
partner organizations were also slightly different.

On the basis of our partner organizations caparityprevious connection with schools,
during the six-month pilot programme, Save the @b planned to work with children in 24
schools in four provinces of Thailand affected by Tsunami.



Chapter 2

Process and Outcome

During July to December 2006, the Child-Led DisaRlisk Reduction Programme in
Thailand was getting started. Partner organizatiegre sought and agreements were
reached. The strategy was transferred into a graguwities plan. The programme was
implemented step by step as detailed as follow:

1. Building capacity of youth trainers on child-led dsaster risk reduction

The first capacity building of young trainer (CLDR®T 1)

A three-day workshop was conducted to introduceddkd Disaster Risk Reduction project
(CLDRR) to Save the Children’s local partners/youéiners was conducted in June 2006.
The workshop also helped strengthen awarenessratetstanding of Disaster Risk
Reduction concept, as well as provided a platfanpéartners to share experience of their
previous work.

Main topics discussed during the workshop comprafed

1.) Key concept of DRRsuch as hazard & disaster, risk & risk assessieisk
management/reduction, and vulnerability & Capacity.

2.) Save the Children strategies on disaster risk temurogrammencluding why and
how we should work with children on disaster riskuction activities, expected
achievement and process to be undertaken by psrtner

3.) Why children’s participation in DRR programme ispontant.Save the Children
believed that children can play a leading rolesiducing potential disasters that will
affect their lives and communities. Hereby, SaweGhildren’s seven practice
standards of child participation were introduceduo partners.

Case study of children and young people partiaypeith DRR programme in Vietnam and
Cuba was presented during the workshop. Partnan@ations also took this opportunity to



sharing experience among each other on how to wikkchildren, schools and
communities. An implementation plan for each orgation also arose at the end of the
workshop.

Outcome

Partner organizations have a better idea on hdak® CLDRR project forward. They also
gained a better understanding on meaningful childnearticipation that could be taken
forward into the programming.

Feedbacks from partners:

“I have better understanding on what ‘children’srpeipation’ means for Save the
Children, and have learnt more about how to worlchitdren’s participation

programme from others’ experiences. For those wdetbeen working on children’s
participation, the workshop provided a chance ferto review on how progress we have
come in terms of working with children. The VDOCQuba provided a great inspiration
and tangible evidences.”

“The workshop also provided an opportunity to shexperiences with other partners
and to build network.”

The second capacity building of young trainer (CIEDROT 2)

Another 5 day training workshop was organized atehd of July 2006 for the same group of
youth trainers. This workshop was facilitated byrtdaCasamort, an ex-programme
coordinator for Save the Children UK’s Child-Led RRrogramme in Cuba.

The workshop focused on practical skills that yaudimers would use in conducting
activities with schools students:

» Community risk and resource mappingfinition and the value of risk and resource
map were explained. Youth trainers learned abaustlps in producing community
risk and resource map — including community suru@smntifying disaster risks in




community and producing risk and resource mapsaéday visit trip to Bang Wan
Community was also arranged for the youth trait@gzractice tools and techniques
obtained from the workshop.

» Educational campaigi¥outh trainers were trained on how to plan andtsgiise
educational campaign to raise awareness on situatiask and risk behaviour in the
community.

Outcomes

Youth trainers/partner organisations have gaineshkedge and skills from the practice
during this TOT workshop. It was also reflectedyoyth trainers that participatory approach
and “learning through practicing” approach helgeeht visualise the actual situation that
they might faced in the future when they conduaihing for students. They also felt that
they had more confidence in transfer the knowlealg skills to the young people.
Nevertheless, partner organizations also suggésatdraining module could be further
adapted and simplified to suit local context and gpup.

Feedbacks from partners:

“I have learned a lot during this week and built oty existing knowledge. For example
producing community risk and resource map is somgthhave never done before.”

“I gained more knowledge on DRR because | haventeabout the process which can be
applied to work with school and community.”

2. Orientation workshop for schools

In August 2006, Save the Children Sweden and UK aelorientation workshop on
children’s participation for school teachers anchagement. The workshop intended to to
introduce Save the Children and our work in Thallasur value, and seek schools’ support
on the Child-led DRR Programme. Importance of abifs participation and approaches to
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involve children was also emphasized during thekaloop. And to recognize schools that
participated in Save the Children’s programme @&ghevious year, certificates of
participation was awarded to 9 schools in 4 tsuredfected provinces. Participants included
directors and teachers of 24 schools in Phukendha&Rannong and Krabi, representatives
from the Ministry of Education and Education SeevArea Offices, partner organisatons and
Save the Children Sweden and UK managers and pnogeastaffs.

Outcomes

Schools, partner organisations and Save the Chiliage had collective understanding of
Child-led Disaster Risk Reduction programme. Thusifive outcome was clearly evident in
an effective cooperative action between schoolspanther organisations. School directors
and teachers recognised and supported CLDRR a&esiwit schools and saw the value of the
project and the capacity of their students. A nundbgarticipated schools have taken Child-
Led DRR programming forward even the first phasthefproject has end. For instance, the
school direct of Ban Nam Khem has integrated stisdleommunity risk and resource map
into the community emergency preparedness plan.

3. Developing Training Manual on Child-Led DRR

After the 2 training workshops for youth traineestper organizations, a training manual on
child-led DRR was also developed according to gugiest from youth trainers. The
development of training manual was done in coopmratf Save the Children and partner
organizations.

The first draft was created by SCUK and SCS prognarstaff based on contents from the
two training workshops. The manual was used bytytrainers and a guidebook to work
with children. At the end of the project, in Janua®07, the training manual was revised by
Save the Children and partner organizations basdbeoactual use. In general, the language
in the manual was adapted into a more user frietediyi, steps of implementation process
were reduced, and the use of technical terms waglified.

Contents of the training manual was divided infea#ts: 1) Preparation stage 2) Child-Led
DRR key concepts and terminologies 3) CommunitkRisd Resource Mapping and 4)
Developing an Educational Campaign.

Outcomes

A training manual on child-led DRR was initiateddadeveloped during the implementation
period. Copies of the new version of training madmnes reproduced and used for training
partner organizations in the Phase Il of the ptojEee manual was also translated into
English and will be shared among Save the Chil@&weden colleagues for wider use.

4. Training for Children

After workshops and communicating with schools snaients at preparation stage, each
partner organization started to work with studemtschools that they had originally planned.
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Among 20 schools, 10 schools are primary, 2 schar@secondary while the other eight are
high schools.

In all schools, youth trainers began with condugtiaining sessions on disaster risk
reduction terms and concepts; risk and resourcgmg@peducational campaign.

Outcomes

After the training, children have had a better usténding of DRR concepts and techniques
to assess disaster risks and develop educationasgnsp Relationship between youth trainers
and children was established and laid a foundd@oworking together in the next step.

Different approaches of working with children on Child-Led DRR

It is worthwhile to note hear that youth trainesed different approaches to conduct t
training for target children.

Duang Pratheep Foundation (DPF) and Asian Resdtogrdation (ARF) conduct training
with children in schools in a classroom settingutfotrainers visited target schools once or
twice a month and followed each steps in the tngmhanual.

Working with 8 schools in 4 provinces (Ranong, PhBigg, Krabi and Phuket), it is not
feasible for Youth Network and Development (YND)isit each schools at the same
period of time. Two capacity building session foildren was organised in a form of three-
day training camps — each for 4 schools. Withirs¢hiaree days, children were trained on
these three steps: DRR concepts and definitiomspamity risk and resource mapping, and
DRR educational campaign. After the training caiigD followed up with children at

each school by supporting children conduct comnyuisk and resource mapping and
educational campaigning.

Rabatbai - a local group embedded in Ranong, lsgichnd longer relationship with
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schools that it worked with. Rabatbai previouslykeal with primary students at Ban Talay
Nok School to develop a puppet show and a stork;pb@dert Rabbit”. The story of “Alert
Rabbit” was composed by students themselves wifhdfeRabatbai staff in refining the
story. The story attempted to explain the vulnéitéds and capacities in a village, and how
to reduce risk. The “Alert Rabbit” was used as toolaise awareness of participating
children on DRR before starting its Child-Led DRRining process.

5. Youth trainers working with school children on Disaster Risk and Resource
Mapping

Community visits were also conducted in nearby camitres to provide an opportunity for
young students to utilize skills and techniques tere trained by the youth trainers. The
youth trainers coached children very closely inedeping survey questions to ask
community members. During the community visit, dedl into 3 groups in accordance with
categories of information required for developirgikand resource maps and educational
campaign: 1. health group; 2.environmental gromp; Z.community and social group
respectively.

With support and guidance by youth trainers
children analyse the information gained fro
community visit and selected a potential
disaster as a starting point. From that,
children draw the community disaster risk a
resource map. They also brought the first
draft of their maps to discuss with communi
members to verify the information on the
map. When the map was agreed by all partié¢
children made copies of their maps, present '
them to their friends and community meeting
and displayed them in public areas within
schools and communities.

Outcomes

Community visits helped children get to know mobbeuwt their communities. Children also
had an opportunity to “learning by doing” by worgithrough the process of disaster risk
analysis and developing the community risk andussomaps. At the end of this process,
children have gained understanding of disasteikaoaledge on their communities. From
participating in the process, children gained selffidence and capability to transfer
knowledge on DRR to their peers and community memt&&ommunity also recognized
capacity of children especially after they sawriegs. In some communities, children were
asked to produce copies of their maps for widdrigigion.

Feedbacks from children and teachers:

13



Obb, a Grade 5 student, from Ban Nam Kem school @

“Learning about key concept on DRR is very easyrandt interesting for me. |
understand and learn many new words such as hadesdster, vulnerability, capacity
and risk reduction. | can explain this to other pko The youth trainers from DPF
taught us to learn about these meaningful words a@mes and activities so it is very
easy to understand.”

Teachers’ notes included the following comment,

“Children have developed leadership skill, gainesbwledge, increase life skills and can
now present their knowledge to other people. Tl thearned by practicing to improve
their team work and to accept each other’s stresgiihnd weaknesses.”

6. Children conduct educational campaign

After children produce community risk and resoureps, they planned to develop an
educational campaign. Children identified situatmisk and risk behaviour, select
campaign media, plan the campaign, undertake ednehtampaign production and test the
campaign with community membefsnong others, a number of stage performances and
puppet shows were performed by children. Printetenads such as leaflet, calendar, and
story book were produced with support of youthrieas.

. A
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In Ranong, children produced DRR posters, “AlebBt story book and puppet show for
their friends, students in other schools and conmiyumembers to understand about the
potential disaster and how to prepare themselvasdal the losses. Children in Phuket
produced DRR desk calendar by putting warning seetein the incident of Tsunami
outbreak on each month of the calendar.

Outcomes
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Children have learnt to initiate a campaign whigsen from the children and community’s
perspectives. The DRR knowledge, therefore, belortge community whereas community
members understand how to reduce risk from disablter whole process was taken the lead
by children.

7. Documentation of Child-led DRR process

As this pilot project was an experiment of new glaad approaches, Save the Children could
learn from this process to further refine the pamgme and replicate into a larger scale. A
video team was hired to document the programmesqss through out the six month

period. At the end of the process, a 30 minute nhesuary film was produced for

distribution to Save the Children alliance, schpptatners and other interested organizations
to advocate ideas of children’s participation igaditer risk reduction programming.

Outcomes

Video on lessons learnt from Child-Led DRR ProgrammThailand was produced and
distribution plan was developed. It is hoped tleasbns learned from this project will
strengthen the understanding of Child-led DRR iailemd, the region and other countries.
Apart from approaches and experiences in prom®R& in communities, the video could
help reemphasise that children’s participation lmamlone, and how one could involve
children in any activities.

8. Child-led Disaster Risk Reduction Lesson learning Wrkshop

In December 2006, at the end of the project peaddssons-learned workshop was
conducted to:

* Allow Save the Children to learn from experiencehaf pilot child-led DRR project
and to develop better program in the next yearfanade

« Enable Save the Children to advocate for childEtR program through Ministry of
Education, Save the Children in other countries@hdr agencies by sharing lessons
learned

Workshop participants include representatives dfidn and designated teachers in
participated schools, Educational Service Areadeffi, youth trainers/partner organizations,
staff members of Save the Children Sweden & UK, @ibagues from NGOs in Thailand
and Save the Children in the region (Save the @mli&weden’s South Asian Office,
Country Office of India, Indonesia and Sri Lanka.

Process of the Workshop

The workshop began with the opening session présider by Dr.Panya Kaewkeeyoon,
Ministry of education and Mr.Herluf Madsen, represdive of the Save the children
Sweden, Southeast Asia and the Pacific Regiona&@ffhis followed by the demonstration
of an interactive DRR activities by children. Faaenples, children from Talaynok School of
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Ranong demonstrated their survival bag, while sitgdef Kuan Sai Ngam School present a
game to raise awareness on the importance of mepess of bird flu. Children also
presented child-led DRR process and educationapamns which they had prepared during
the Children forum as well as answer questions faoigiences.

A panel discussion was conducted where studemtshées and partner organizations to
reflect their views and experiences on particigatmthis project. Children discussed what
they learnt from the activity and how those bentbim and their communities. Teachers
shared their views that the program increaseddbpadty of children. At the same time,
partners representatives reflected that the progiidmot only improved the capacity of the
participated children; but it also improved theaafy of youth trainers.

At this workshop, an impact assessment sessioralsasonducted for both adults and
children participated in the programme. Frameworkihpact assessment used for this
session is Global Impact Monitoring (GIM) which t@es on the impact of the program in 5
dimensions (change in children’s lives, changediicy and practice, change in non-
discrimination, change in children’s participatiand change in capacity of civil society and
communities).

Last but not least, overall learning and recommaads for taking forward child-led DRR in
the future programme were contributed by all pgréints including children, educational
officers and Save the Children’s partners.

Outcomes

From this workshop, Save the Children learned wteahave done well and what need to be
improved. By involving children, teachers, partnansl Save the Children colleagues from
other countries in the lessons learned workshdyelfged us to reflect our learning from
encompassing perspectives. Learning from this vwamsvould contributed to improve our
Child-Led DRR programming in the year 2007.

9. Roles of Save the Children

Save the Children Sweden and UK in Thailand doésvodk as an implementation NGO,
but we work with children through our local partadowever, Save the Children plays a
substantial role through out the implementationqekerOur roles include:

1.) Initiate dialog on Child-Led DRR with partner orggations: Child-Led Disaster Risk
Reduction Programming is a very new ideas for garbmganizations in Thailand
and, possibly, this region. This was done througisgntation in meetings, organizing
study trip to visit existing Save the Children’s RRrojects, and working with them
to develop a project framework

2.) Provide technical support on DRR for partner orgatmons: This was done through a
series of training workshop, on-site coaching wkidath trainers work with children
on the field; and refreshing training workshop.
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3.) Mobilise cooperation from schools by conductingoaentation workshop for
schools. This workshop aimed for creating the commnederstanding of child
participation concept and the core element of Chdd DRR project implementation.

4.) Develop guideline and handbook for working on Chittl DRR activities with
inputs from partner organizations.

5.) Monitoring and evaluation: Save the Children’s pesgme staffs monitored the
project activity regularly in schools and commuasti At the end of the first phase,
Save the Children organised a workshop to assesmitact of Child-led DRR
project. Child-friendly tools used for assessingatis/changes under the GIM
framework were also developed for this purpose.

Outcomes

Save the Children programme staff ensured thatkegepts of Child Led DRR as well as
way of working were delivered to youth trainerslbpartners, hence ensure the
effectiveness of the project implementation. S&eeChildren also contributed to strengthen
skills of partner organisation’s on different arenRartners reported that they gained more
knowledge on DRR, project management skills andimamt guidelines for working with
children.
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Chapter 3
Impacts on Children

An impact assessment session was conducted daenghild-led Disaster Risk Reduction
Lesson learning Workshop in December 2006. Outcommésh emerged from these detailed
consultations with children, teachers and the ydnatimers are detailed under each of the five
dimensions of change as follows. As such a wedlthformation was gathered, it cannot be
replicated in this report, therefore a summaryhefinessages identified is provided, followed
by a selection of direct quotations as specifimeplas of these view points.

DIMENSION 1: CHANGES IN THE LIVES OF CHILDREN AND Y OUNG PEOPLE

Because the project’s main activities aim to badgacity of children on disaster risk
reduction and empower them to take an active pathool/community based activities.
Changes in children themselves are reflected stydngboth children and their teachers.

Changed perspectives, attitudes and behaviours

« It has come out very stronglshat the children are more confident to expresmielves
through various means including public speakingfgpming theatre shows and making
presentations in groups. Children also reportetittitey are more confident in talking
directly to adults, thinking and doing things beiiselves, and presenting ideas and
outcomes to others.

» Teachers reflected that children have also ledits $n daily life such as being more
responsible, punctual, and cooperative. Furthegrttoey identify that children have
developed leadership skills and presentation skilksy have learnt to listen to their
friends and think more of others and about issaesd by their communities.

* Interestingly, children who do not have good sclamaldemic performance are
recognised by peers after demonstrating their ¢gpacthis project.

Improved knowledge and skills

« Children reportetithat they have realised the importance of disaistereduction. They
gained a better understanding on disaster riskctemuconcepts and terminologies.
* Children reflected that they have gained skillg twarespond to those provided during
the training such as:
o Conducting community visits and research & develggR&R Mapping,
0 Producing and delivering DRR educational campaign
o Providing information on DRR to other children chsols
* From the project activities, children also learmrenabout their own communities

® From teachers’ group discussion and notes of Station 1
* From notes taken from Tool Station 2
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« With regards to skills, children reported that tieye gained more skills in leadership,
decision-making, and working as a team. This reduitom the work processes of this
project that focus on group work, are open fordreih’s input, and provide opportunities
to express without judgment.

* From youth trainers’ perspective, by acting as atlydeader, children have skills to
protect themselves from disaster because theytogwactice and disseminate this
knowledge to their friends over and over again

* From the teachers’ perspective,

o Children can compare situational analysis betweesh and present

o Children can apply the risk assessment methodhter dtazards beyond the
disaster they explored to threats such as the ¢mfdaird flu.

o Children have begun to think of how they can playgmificant role in the
community

Changed status of children and young peopfe

« Children are more effectively interacting with peand adults. For example, they invited
children from other schools to participate in sdisosport day.

« Children have taken on a leading role in conducéiciiyities with far less support from
teachers

Changed relationship with significant adults

» Children reported that they are more confidenalking directly to adults
» Teachers think that this project proves that chitdran play a lead role in DRR

Factors facilitating the change$

* The child-friendly and participatory process of aaipy building and working with
children taken by partner organisations/ youtmtes.

» The morale boosting support offered to childrerphstner organisations, teachers and
parents.

* The design of the project that opened the wayldden to participate in all the steps
and experiment in all the activities — such asglesg the questions to ask community
members and actually conducting the community visiemselves.

e The process is flexible with no absolute right somg. It opens and accepts all opinions
of children.

* Results & outcomes of the project are concretelagtaly visible.

* Itis worthwhile to note that, according to somddren, their increase in confidence,
knowledge and skills has not resulted from thiggmtoalone. Some children said that
they have previously gained confidence, knowledgkesome skills from schools and
participation in activities conducted by other NGOkis project is a part of these overall
participation inputs.

® From teachers’ group discussion
® Information is mostly gained from children and gotrainers

19



What children and teachers say...

Obb, a Grade 5 student, from Ban Nam Kem school séi
“Learning about key concept on DRR is very easy amas$t interesting for me. |
understand and learn many new words such as hatisagdter, vulnerability, capacity
and risk reduction. | can explain this to othergleo The youth trainers from DPF
taught us to learn about these meaningful wordsgames and activities so it is very
easy to understand.”

Dream, a Grade 6 student, from Bangmuang school ghi
“I have learned and remember the meaning of thelsvefor example | know hazard
mean danger, it can be man-made or even nature wiattedisaster means the event
that actually causes severe danger and great loss.”

Ing a Grade 6 student, told us about their communit mapping investigations,
“We prepared lots of questions because if they arssvright to the point, we will
gain a lot of information and learn about theirropns, their way of life, and their
needs, to avoid disasters.”

Teachers’ notes included the following comments:
‘Children have developed leadership skill, gainadwledge, increased life skills and
can now present their knowledge to other peopleyTiave learned by practicing to
improve their teamwork and to accept each othérengths and weaknesses”

Nung, youth trainer who turned 18 during the pilot programme said in the panel
discussion during the lesson learned workshop,
“I never thought that | would be in this positidrdidn’t think | would be able to
conduct the DRR activities in schools, did not éedi we would be able to coordinate
and gain support from schools, but now, my perspecs changed, | believe we as
youth trainers can do many things, but we must keaming.”
“Children have capacity. They can express theiasde that people know what they
wanted to do. | believe this project can be expdrnd other disaster affected areas
and every areas, with child participation, withldren in the leading roles. | feel lots
of changes... | feel good, as it's a development efamd the children.

Sumontha Chutong, Field Worker — Youth Network for Development, said:
“And what | found was that the children could natyoachieve what we expected, but
more than that, even. The outcome may not sogiede great, so grace, but if the
creators are happy and can manage to enjoy, Medlis a success.
“Children of all ages can do it according to thepacities. The difficult part is
managing — to organize groups in school. Now thasted to have a work plan —
when to sit and plan, when to do mapping, etc {lheehduct the field research today
and the map must be finished that day, so how shsealplan the timing so that it
won't affect our study. | think this kind of groupanagement is quite a skill.”
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DIMENSION 2: CHANGES IN POLICIES AND PRACTICES AFFE CTING
CHILDREN’S AND YOUNG PEOPLE'’S RIGHTS

Due to the short period of the pilot phase of fhigect, and the fact that changes in
governmental policies and practices normally takeng time, we did not obtain any
concrete evidence for changes in this dimensionvéver, teachers have reflected a positive
attitude towards the project approach and the pihiggiof integrating it into school plans in
the future and community leaders have indicaten #pproval and welcome of children’s
participation in community processes.

Initiative to integrate children’s DRR work in school & community plans’

e Some schools and communities are eager for chikdréunther improve the quality of
their risk & resource maps, so that it becomesiadstrdised map to be used as a
permanent risk & resource map for communities. H@rgt is important that Tambon
Administration Organisation (sub-district level gormental body) agree to cooperate
with schools. So far only one such authority hasked directly with the children and
their maps.

» Teachers think that this child-led DRR processlmamtegrated into a local curriculum
for all levels, especially as during this peridte Ministry of Education has established
an action plan for schools to teach about DRRhsoprovides a good opportunity to
apply Save the Children’s process for the benéfihddren and schools. Teachers also
reflected that they were informed by the MinistfyEolucation that disaster preparedness
should be one priority for schools, however, theyewnot provided with a process of
how to do this, so the process from this projdlst the gap.

* This programme has resulted in useful networks witier schools and sharing of
experience between schools.

Promote the concept and practice of children’s paitipation in school classes &
activities

» Teachers reported that the approach that the pragepts to build capacity of children
could be adapted by teachers in schools.

* Youth trainers’ discussion reflected that child-BBR programme induced a concrete
example of how school can take action on emergprepyaredness

What teachers say...

The principal of Bangwan School said,
“I'm quite interested in the process of trainingthink it is a participatory way. |
asked the teacher to observe the process. | taldhaé we can use or adapt their
training process into our classroom.”

" Information from teachers’ group discussion

21



In the Lessons Learned forum, teachers concluded #h this process:
‘Increases teachers skill to teach and facilitaeigipatory lessons; participating
schools now have special teachers who have moextesgin DRR; at the same time
other teachers also gain more knowledge from amldrpresentations and
community maps.’

In the teachers group at the DRR LL workshop one tacher said,
“I believe | can use the toolkit to transfer knodde and skill or even interest to other
children who have not been able to participaténis year’'s project.”

Teacher Natt of Klongyangnusorn School in Krabi, sal,
“Many teachers thought, well, why don’t we integrétis project into the Life Skill
subject? Before this, the kids were not active @dd’t participate (in community
affairs)...Just like a still water that no one stitteNo inputs and they didn’t know
where to stand. But after the youth trainers lmdeand showed them the way, they
became active and now know how to express thedsile

DIMENSION 3: CHANGES IN YOUNG PEOPLE'’S PARTICIPATIO N AND ACTIVE
CITIZENSHIP

Children’s participation is the core of this prdjeChildren’s capacity to meaningfully
participate is one of the end goals as statedapthbject document. Changes in Dimension 3
have evolved strongly according to all stakeholaérs participated during the impact
assessment process.

Changes in capacity to participate and influence biers

« Children have more involvement in a wider rangediivities. For example, children can
develop campaign materials and distribute thenomraunities by themselves. Children
can think by themselveassess their own communities and analyse some @irtiblems
faced.

e Teachers reported that communities are aware afrthertance of DRR and realise
children’s capacity to assist in DRR processes.

« Children reported that they are more confidenatk to their parents on issues
concerning them

* Youth trainers said that from implementing thisjpob, it is proved that children can play
an active role in issues relevant to them; can vgalk by side with adults. The activity
provided a chance for children to effectively destoate their capacity

Collective Action

e Children can work in teams including planning, st@responsibility, and guidance.
However, support and guidance from adults durimgwbrking processes is still very
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crucial. If children have an opportunity to furtrdgvelop their skills based on this
activity, they can participate at even higher level

Children’s involvement in decision making processes

Children reflected that they felt involved at akss in the project activities and were
provided opportunities to think, plan and implemleypthemselves. However, children’s
involvement in decision making processes outsidetiena of this Child-Led DRR
project is still limited.

Teachers said that children have been more corifatehcreative in organising activities
during schools’ events such as the school’'s New agy, and teachers let them take
the lead having learnt from the project approaemtéelves. There is not yet evidence to
demonstrate the involvement of children in morerfakrareas such as community
meetings.

Partner organisations/youth trainers reportedc¢hadiren has potential to be involved in
the activities done by adults— for an example, améhg Province, children are involved
in the village committee on disaster preparedness.

Parents and communities recognise capacity of chilen

It is clear from both children and teachers thaepts and other adults in the
communities who have observed activities were vwepressed by children’s capacity.
Children said that concrete outputs from the pitgpeeduced by children — such as risk
and resource maps and educational campaigns syelppst shows and print materials —
which adults can visually see are strong toolsrtw that “children can do it”, rather
than just having children make a speech or statemen

According to the youth trainers, adults changed @iéitudes towards children’s
capacity, quoted as “children can do and act oritbiggs just like what adults do”

During the process, a number of adults in commesmitvhere children worked with
welcomed the idea of children pay attention to camities’ history and knowledge; start
something useful for the communities; and put &refo work with adults

What children and adults say...

Kung, Ratchaprachanokroh School Phuket said,

“I'm glad. At least we can help the community mems® gain more information
about disaster risk reduction. I'm impressed wii& tooperation among friends —
we’ve done good work.”

The School Director of Ban Nairai school, Phang-ragconcluded,

‘Certainly, the children can help themselves.’

Muay, Field Worker - Asian Resource Foundation, sai:

“The most important thing for working with childremthat we must have confidence
in them — that they are capable. Children haveapand we must help strengthen
it so that they can get to another step. Actuallyrainer like me has also learnt a lot
from them. For example, our systems of thougled@w complex, but the kids’ are
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simple, and they can express it in such a simpleény clear way.”

Community Leader at Kamala Beach, Phuket, said:
“I'm glad that the kids have opinions to share with This is the only time that the
kids came sharing their thoughts and their commngunaps. | must tell you this is the
first time! Actually I'd love to have many group$kids come, talk, get advice, but
they are not interested in. If they come regulatlg,be good because | also learn
from them.

Overall the conclusion is that children CAN particpate effectively as seen in this
conversation filmed during the child led DRR proces:
Student, “Do you think children can participatewatdults in meetings?”
Villager 1 “Yes, they can.”
Student, “Why?”
Villager 2 “Because children have equal rights édlts do.

Villager 3 “Because the adults also want the chidio participate in meetings.”

DIMENSION 4: CHANGES IN EQUITY AND NON-DISCRIMINATI ON OF
CHILDREN AND YOUNG PEOPLE

In conclusions, the process of impact assessmeaulucted with children and teachers
showed that:

» This project was designed to work with childrersamools; therefore, it naturally did not
involve out-of-school children and non-Thai childrd his issue already came out clearly
during the impact assessment process as an arel wbuld need to be explored in the
future to ensure such inclusion.

» Other groups of children that were not involvedha process are pre-school children. It
may be possible to adapt contents/process of thieqgtrto suit younger children but it
seems more appropriate that the school childrdndegre-school children in their
vulnerability assessments and target their famibagduce risks for those young
children.

« Teachers reflected that this project is good fahlmhildren with strong/weak academic
school performance — which is very useful to baedtesteem of children who were not
accepted as “good students”

DIMENSION 5: CHANGES IN CIVIL SOCIETIES’ AND COMMU NITIES’
CAPACITY TO SUPPORT CHILDREN'S RIGHTS

* The capability of children in campaigning about DR&S helped families, schools,
partners and communities to recognise childrenggcidy. They commonly assert that
they have more positive attitudes towards childrew.
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* Communities are more eager to work with childreantin the past. Some adults have
request the children to conduct the process agamthier areas. Governmental agencies
have asked children to present their work in theents

» Teachers reported that there is a wide range adrtyppity to expand the process to other
schools nearby and with surrounding communitiethabthey have become more
involved and supportive to children. This efforlviiowever be a big challenge and
would need a lot of efforts from different stakedwis.

» For partner organisations, this Child-Led DRR pamgme has potential to expand into
other areas outside of tsunami affected areasnAscample, a TOT on Child-Led DRR
programme could be conducted for youth groups acal INGOs in other provinces by
youth trainers/partner organisations themselvesimdber of local NGOs have expressed
interest to become involved in this project.

What communities, teachers, and partner organizatios say....

Aunty Oy, a villager from Ban Bangwan, Phang-ngasaid,
“This is the first time the young ones came. Usud#fiey are at school and do
activities only in school. I'm glad this has s&attin our village. If they want any
information that | know or experience, | will givkem. I'd like them to do this - to
participate with the adult's community life.

Teacher Natt, commented,
“In my experiences talking with the parents, theftection was like, “Oh! Our kids
can really do this?” When children do somethirggnstimes the adults just didn’t
believe in them. Children do it? Just Childrehey can really do it?’

The Community leader of Kamala beach said,
“I'm glad that the kids have opinions to share. nlyahis time that the kids came
sharing their thoughts. | must tell you this is tinst time! Actually I'd love to have
many groups of kids to come, talk, and get advicdf.they come regularly, it'd be
good because I've learnt from them.”

The Ban Nairai school director said,
“For the maps that the kids are making, we’ll make of it and continue. We want
to see our community strong. This is my hope lierfuture.”

Sumontha Chutong, Field Worker — Youth Network for Development, said:
“Why was | interested in joining the program? kishbe about our similar
ideology. | believe children and youth are parthaf society, so regarding whatever
affecting them and their communities, they mustigigate in thinking, expressing
ideas, and solve the problems. Children, espediadige in disaster- affected areas,
didn’t just need help or be all-time receivers.eylalso want to stand up and fight.

At the end of the day, the highest level of chigditeipation is not when the children
work by themselves, but when the children and adutirk side by side.”
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Chapter 4
Lessons Learnt

Lessons learnt from the six-month experience orl@ampnting Child-Led DRR Programme
were derived from discussions among groups of mdildteachers/educational personnel,
youth trainers/partner organizations, and Save&thren colleagues from the region during
the lessons learning workshop in December 2006.

4.1 LESSONS LEARNT

STRENGTHS OF THE PROGRAMME

Programmatic Framework:

= This pilot project started off as a good initiatiesvards Child-Led DRR
» The programme strongly demonstrated children’stgtio lead DRR.

Support to youth trainers/local partners:

» Trainings are organized in a systematic way —iatadff by a series of tranings for
youth trainers, orientation to teachers, and tngjrior training.

= The programme also emphasized on established téppmperation with school
authorities who got convinced on CLDRR

= There are platforms for cross learning and shaamgng the SC partners through
various workshops and meetings

= Training manual and training workshops organize&hye the Children proved to be
very useful for youth trainers/partner organizasion

» The school orientation workshop helped schoolsateha collective understanding
about the concepts/process of the project; henpepage way for partner
organizations on undertaking project afterwards

» The lessons learning workshop helped partner orgéions to gain skills on impact
assessment of project, and reflect outcomes andataas well as lessons learnt from
the past six months. The fact that lessons leamimgshop was organized by Save
the Children with participation of all partner ongzations, this reduced the workload
of each partner organizations, and provided an ppibty to learn and share with
colleagues

Method and activities to work with children:

= Media campaign is effective. Children proved taab& to choose their medium, got
training on how to use it, prepared the scriptcpicad and demonstrated it.

= Activities maximized children’s strengths in dragiand painting and thus came out
with lot of symbols useful for disaster risk mapgpin

Level of children’s participation
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Output from the pilot programme strongly suggesked there is high level of
participation in many activities during the procesduding children’s involvement in
project impact assessment.

This project can be used as a show case as anagpgmwinvolve children in project
activities.

Potential to gain supports from adult stakeholders

This project is able to enlist the support of asluitthe community for CLDRR and
has potential to get the support of local governsien

Advocacy tools

The lessons learnt VDO produced during the pilogpgimme can be used as an
advocacy tool to raise awareness of stakeholdatgtib child-led DRR is possible in
Thailand.

CHALLENGES & PRECAUTION

Time constraint: The Child-Led DRR programme should have a minindwration

of one year to achieve the desired results. Faringna school based programme, it is
also important to plan the project timetable inaadance with school’s year plan to
avoid the constraints of children participatiorr, éxample, during exams or school
holiday.

Child participation and DRR: There are 2 components in this project. Children
participation (leading) and DRR. It is importanat understanding of both children’s
participation and DRR are equally emphasized rdtiear one of them. At the same
time, during the process of implementation, chitdséll face the situation where
communities do not accept their actions and rdles.important the ensure that the
programme has a component that work with adulsemsitizing them on the
importance of children’s participation, and whagytltan do to support the children.

Selection of the community / schoolDRR may not be required by all the schools
and all the communities, which totally depend agirttocality. The community
mapping will be good for vulnerable villages, sattthe community will respond
effectively towards the disaster. Otherwise thdl/wot show interest.

Adults’ participation : It would be good if community representatives aviervolved
in the project process in a more strategic ways tould be done by increasing an
opportunity where adults and children interface enaften so that adults realize the
potential of children as well as the necessity BFD It will pave a way for
sustaining the impact with their continued support.
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4.2 RECOMMENDATION FOR FUTURE CHILD-LED DRR

Children’s recommendations:

Continuity

* Child-led DRR should be continued in schools so titiaer children access to such
opportunity.

* Children should be supported to continue to tak# #ctions forward; for example,
distribution of their maps into a wider audience éaunch their educational
campaigns

Support system

* A network of children working on DRR should be &ditghed as a platform for
experience sharing and lessons learnt among childre

More inclusive

* Child-led DRR could involve wider groups of childran schools. Among other
approaches, DRR activities could be integrated sotwols’ curriculum for students
in different grades in the same school.

* The programme should seek to reach out to outr@dchildren

Expansion into other areas

e Child-led DRR could be expanded into other regioinEhailand as its principles and
activities are relevant to many places. If thedigih are provided with an opportunity
to learn and run the child-led DRR, it will benddith to the children themselves and
the community. The children who participated irstpilot program have a strong will
to share their experiences to others.

Teachers’ recommendations:

More inclusive

* The programme should seek to include children fdiffierent age groups

* The programme should involve local authorities emohmunity leaders in its planned
activities

* The programme should adapt Child-led DRR activittese able to reach out of
school children

«  Community risk and resource maps should be dissgadrio the community. This is
one way to disseminate knowledge to younger chldreout of school children

Child-led DRR in school
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* Child-led DRR activities could be integrated inttgol curriculum

* Teachers could be promoted to become a trainexaditator so that they can play an
active role on promoting Child-led DRR in their oschools.

» Schools participated in the first phase of Child{@RR programme can take the lead
in piloting implementation of Child-led DRR intogi school

» Teacher forum could be held for teachers to dishogsto integrate child-led DRR
into their school curriculum. This will be more pti@al in term of adapting Child-led
DRR into school curriculum than one school do sroivn.

* Network of school who work on child-led DRR shoublel organized, it will be for
sharing at the same time raise more concerns.

* Itis important for extra-curriculum programme littes one should be planned with
schools to be in line with school’s calendar toidwaverlapping and overload of
activities.

Roles of children

* A more active role of children in school and comiityushould be promoted. For
example, children can become a member of schootfaamty’s disaster
preparedness committee

Quality of training

e Quality of knowledge and skills on DRR could be noyed. For example, how to use
the compass etc.

Youth trainers/Partner organisations’ recommendation

Expansion into other areas

* Child-Led DRR programme has potential to expand ather areas outside of
tsunami affected areas

e TOT on Child-Led DRR programme could be conducted/buth groups and local
NGOs in other provinces. This could be done by lydrginers

More community involvement

« Community leaders and other relevant stakeholaettses community should also be
invited to the school orientation workshop

Supporting system
« A forum for experience sharing and learning froraheather should be facilitated (by
SC) for youth trainers/partner organizations inl@hied DRR workshop

Programme timeframe
» The project should have more flexible timeline, ahduld be planned to implement
in a longer term.
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Recommendations from Save the Children’s colleagudésom the region:

To improve quality of the programme elements andemsure the sustainability of the
programme, recommendations from Save the Childaleagues include the following
aspects:

Advocacy:

Visual example such as documentary video demoigjrdte Cuba’s project and its
success is an effective tool to introduce and naé&s®le’s concern about child-led
DRR. However, it is different from local contextthe video is used for such
purpose, a follow-up discussion on how to applyiai context needs to be
conducted. The lessons learnt VDO produced duhagtlot programme can be used
as an advocacy tool to raise awareness of staketsaldat the child-led DRR is
possible in Thailand.

Lobbying and advocacy to MOE at local-provincialdkto integrate DRR in the
school curriculum officially.

Develop DRR promotional materials to be dissemuhatlely in the community
level

Supports to partners:

Output from the pilot programme strongly suggesked there is high level of
participation in many activities. However, theraiseed to support children to run
their child-led DRR activities in school and comntyn

The supporting system to youth trainers/local pagmeeds to be planned ahead.
There should be a learning forum for trainers,drieth as well as teachers. The
learning forum could support and improve their dalits to continue improve their
child-led DRR activities

Enhance children’s participation:

Involve children and youth in the conceptualizatisetting of criteria and selection of
youth trainers

Provide other useful skills to children such aspraation skills

Inclusion of children in a wider different age gpsuand go beyond schools’ peer to
peer teaching

Promote documentation by children

Division of responsibility between children, youthiners and teachers; and between
students and adults.

Broaden project to wider group of children sucleclaigdren at different age group and
out-of-school children

Partnership:

Build and support partnership among partners, bt@klers, major decision makers
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Establishing links between/among partner orgaromnati youth trainers and
administration.

Community involvement: More stakeholders shouldifelved such as teachers,
community leader and local authority to make progree more sustainable and
expandable

Concepts and context of DRR:

Responsibility of children: It is important to ndtet, as discussed among Save the
Children programme staff in Agra WorksHpthe responsibility to protect children
still lies with adults in the community which indiies that they have a major role and
they should also be involved in risk mapping.

Quiality of training could be improved in terms e€hnical knowledge such as
direction in maps, how to use the compass

Disaster risk mapping:

- Active members from women groups, CBOs, local legdetc can be
included.

- Asrisk mapping is not a one time activity, whicksto be updated once in 6
months (at least once in a year), it can be ieitidnd led by children in the
community and 30 — 40% adults should be involvédis will ensure
sustainable impact of CLDRR.

Media campaign:

* Peer-Peer education: The CLDRR children represeasatan also perform
the shows (eg. puppet) with regular intervals emdhbhools for peer-peer
education as well as in the community for mass eaness.

e Community radio can also be used as a medium fdR DR

Integration of Child-Led DRR into schools:

Risk mapping for schools: Since most of the schauls situated at vulnerable
localities, schools should have disaster mappiragzdid zone and safe zone along
with vulnerable section (disabled) within schooingaus). The map can be displayed
within the school campus at the prominent placeifidormation dissemination to

other children in the schools.

Integrate DRR into school safety plan and devetdwsl security system
Integrate Child-Led DRR into schools’ curriculumRB can be disseminated to al

children in the schools through the period alloddte local curriculum. DRR can
also be integrated into curriculum under the sulpéGeography, environmental

8 Asia Regional Workshop on Child Led Disaster Rigduction Programming organized by Save the Childre
Sweden, held in Agra, India during 4-8 December6200
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studies, etc. The foremost responsibility of thidean representative should be peer-
peer education.

= Age specific: CLDRR should be age specific, forrapée, 11-13 years and 7-10
years. The DRR curriculum and activities must st age group of children, for
example, children at 11-13 years of age can belvedomore in the community and
7-10 years on individual/family preparedness.

= Training to Teachers: 2 or more teachers in ealsbadshould be trained on Child-
Led DRR activities. If the teacher who got trainedRR leaves the school for one
or the other reason, there is a chance of disaangrDRR activities as there will be
no facilitator.

= Some schools should be supported to continue égriate the Child-Led DRR into
their own context. Their good practices can beesharith other
schools/communities.

Roles of schools

Appoint school teachers for school DRR activities

Connecting with parent associations and other conii;mmembers

Connecting with teachers unions and conduct teadh&ining on DRR

Creating school disaster management committee dilkethe community Disaster
Risk Management Committee

Programming
= Connect DRR issues and children’s participationasswith larger child rights issues

Activities that could be considered in CLDRR

* Emergency Preparedness

= Survival kit: One of an activity for raising awareness on DRRasking with
children to prepare a survival kit in case of disasThe contents of survival kit
should also include children necessities (in addito food and clothing), for
example, match box, ropes, Napkin, medicines — wyipe, expiry date, etc. This
can be discussed within the community and finalized

» Three levels of disaster preparedneBssaster preparedness can be dealt at 3
levels — Individual preparedness, Family preparssia@ad community
preparedness. First of all, the children shouldkdos and don’ts during
emergency. If we teach family preparedness, thidynaturn teach the parents
which will have effect in the community.

= Not only Tsunamitt is important to emphasise that CLDRR includéseo
disasters — flood, cyclone, fire, road acciderttsdepending upon its necessity.
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The children have to decide on the type of disadtased on its frequency of
occurrence for which the adults need to particijpatesk mapping. When we
analyze the history of disasters, the adults vélirba better position to recollect
their memories than children.

» Formation of various DRR teams Children can further form an early warning
group, rescue and evacuation group, first aid gretgpfor whom training can be
given on their roles and responsibilities. Thesrigs will help the other students
when disaster occurs when they are in the schools.

If this idea shall be taken to the community, agluked to be involved in these
groups for better delivery of services for theralite aim to reduce the disaster risks
within the school and within the community.

» Simulation exercisesNow and then artificial emergency of flood andrami can be
set up within the school and ask the children hmwespond towards it. It will
sustain the impact in the better way since thedoil always remember what they do,
instead of learning what to do. The similar ex@¥aan also be practiced within the
community.

= Life Skills: DRR should not be considered as a separatedcpimjé could be
integrated into life skill learning. These DRRIskmake us not to get panic towards
a specific situation, how to deal it, what kindppécautions to be taken, etc.

= Culture of the community: DRR should be made as part and parcel of theadeho
and community. The communities celebrate temgvals, work for common cause
where they share the responsibilities of fund ctilbe, decoration, cultural programs,
etc. Nobody taught them about this and it is bé&iagsferred from one generation to
next. In the same way, DRR committees should éxifte schools and communities
forever, making DRR as their culture, as part aacgl of their life.

CONCLUSION

The end results after six months of this pilot pebjprove that children, with the right kinds
of support and guidance, are able to play a leadilggin their communities in order to
reduce the risks of disasters. And all childrencagable in doing so no matter what are their
local norms and cultures. A lesson from implemeantiis project demonstrates that supports
from adults especially teachers, community memaedsproject staff are key to success.

We recognize that there are areas for improvenmetitel next phase, as suggested by the
children, teachers, partner organizations and 8a€hildren colleagues. For example,
there is a need to expand in terms of reachingooaitit-of-school children. Technical impact
on communities such as planting trees, and strengtp bridges/ roads should be
emphasised so that adults take an active role tk with children reducing risks in their
communities. In addition, timeframe for project ilempentation should be flexible and in-line
with school’s calendar.
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Participants of this project embrace the Child-D&RR activities and think that this model
should be continued in the tsunami affected arsagedl as other areas in the country. They
also suggested ways to strengthen the projeceifutiare. For example, a platform/network
for experience sharing among children and schduisld be created. They also identified
that Save the Children’s supports to partner oggimns/youth trainers is important, and
could be further strengthened in the next phasenieg forum, refreshing training, and on
the job coaching

Save the Children will continue to pursue the imeohent of the communities in the
programme. At the same time, we will follow up @dor integration our Child-Led Disaster
Risk Reduction module into the school curriculund aammunity preparedness plans.

For Save the Children, this Child-Led DRR projeas Ibeen an invaluable learning
experience for its staff, partner organizations ather involved stakeholders. The project
also contributes to the programmatic frameworlkhefdrganization in a longer term. Last but
not least, this project has proven that higherliewgéchild participation can be achieved
through such a practical and simple activity.

Lynne Benson
Thailand Tsunami Response Programme Director
Save the Children UK

This piece of work on child-led disaster risk retilit has been a learning experience for
Save the Children and for the communities and tildren in Southern Thailand.

When we first start doing this, people said, ‘ttas1’'t work in Thailand’, the children in
Thailand are not confidence enough, and the aduilisot listen to them. And we learnt
from this pilot process that that is not the casala With careful work to prepare the adults,
the community leaders, the education people, theyeally willing to support the children
and then the children can do very well.

A really good start has been made, but we stileh@long way to go. We need to increase
the technical input — raise the technical undedstanof children. | think this is something
that can be expanded, and children in other comtnesnin Thailand can replicate for the
benefit of their communities.
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